
Western Oregon University 
Master of Arts in Teaching 
Program Review 
 
Date: April 9th, 2010 
 
From: Division of Teacher Education, College of Education, Western Oregon University  
 
To: Teacher Standards and Practices Commission 
 
Subject: Master of Arts in Teaching Program Revisions 
 
The faculty of the Division of Teacher Education at Western Oregon University (WOU) is 
proposing several changes to our Master of Arts in Teaching (MAT) initial licensure program. 
Faced with the necessity of making program changes to rectify an issue with credit overloads for 
summer term, faculty used this situation as an opportunity to address some identified areas for 
programmatic improvement and update the program in relation to research on teacher 
preparation and trends within the field of teacher education. Faculty believe these changes 
strengthen our already high-quality program but before articulation of the specifics of these 
changes, we would like to provide TSPC with a brief description of the context and process that 
have shaped them.  
 
Our process began with meetings, in the spring of 2009 and over the summer, of the units 
Graduate Committee. This committee reviewed program data, discussed program scope and 
sequence, studied similar initial licensure programs, reviewed research on effective teacher 
education programs, consulted proficiencies and standards, and considered the wider context of 
teacher preparation in current times.  
 
Having long looked for ways to reduce the size of the MAT program, so as to maintain 
competitiveness in an ever more crowded market, faculty used this program change process as an 
opportunity to do so, moving from 57 to 53 credits overall. Feedback from students and faculty 
led to consideration of revisions to course sequencing and the addition of a seminar course for 
each cohort to facilitate cross-course discussions and synthesis. Finally, the program was 
structured so as to provide authorizations at both the High School and Middle School/High 
School levels, in keeping with the original intentions as laid out in the program’s initial approval 
by TSPC in 1999, and also in alignment with the structure of WOU’s undergraduate program. 
 
The program proposal has been approved by the unit curriculum committee, the WOU graduate 
committee, the WOU faculty senate, and has been thoroughly vetted through the WOU College 
of Education Consortium. A letter of support from the consortium is provided. 
 
Sincerely, 
 
Hilda Rosselli 
Dean, College of Education 
 



Mark Girod 
Chair, Division of Teacher Education 
 
Wangeci Gatimu 
Coordinator, Master of Arts in Teaching 
 
Steve Wojcikiewicz 
Chair, Division of Teacher Education Graduate Curriculum Committee 
 
 
 
 
 
 
 



TSPC: Program description (Description of program including educator area, level 
(UG/G), degree awarded, modifications to approved program, etc.) 

 
WOU offers an initial licensure Master of Arts in Teaching graduate program that prepares 
candidates in 18 different endorsement areas at the high school only authorization level. The 
program is focused on recruiting and preparing teachers who are from underrepresented groups, 
nontraditional students, bilingual, or focused in high need subject areas like advanced 
mathematics, the sciences, and foreign language. The original program was approved in 1999 
and now recommends about 100 teachers a year for Oregon licensure. Since original approval, 
the program has only undergone minor curricular revisions. 
 
The following list summarizes the changes proposed: 
 
1. Total program credits reduced from 57 to 53 
2. Per quarter credit totals now below Graduate Studies limits 
3. Summer and Winter starts are replaced by Summer and Spring starts in the full-time, on-

campus delivery model 
4. Spring start students may be able to add ESOL endorsement with extra Summer session 

courses 
5. ED Tech – CSE 610 replaced by 2 (or 3) credits worth of 1 credit targeted ED Tech courses, 

or one 3-credit ED Tech course 
6. ED 697 – Full-Time Student Teaching – reduced from 10 credits to 9 credits (no reduction in 

required student teaching hours) 
7. ED 616 – Half-Time Student Teaching – reduced from 5 credits to 3 credits (no reduction in 

required student teaching hours) 
8. ED 625 (Classroom Management), ED 627 (Assessment), and ED 639 (Curriculum and 

Planning) are replaced by Curriculum, Assessment, and Management I and II (ED 622 and 
ED 623) with clearer sequencing of key concepts and application related to planning, 
differentiating, delivering, assessing and managing teaching and learning at the middle and 
high school level 

9. ED 651 (Critical Literacy) is changed to ED 651 (Content-Area Literacy) emphasizing 
embedded literacy in the middle and high school level 

10. ED 609 (Aug./Sept. Experience) is eliminated, with the student teaching experience folded 
into the regular ED 609 (Practicum) course however program requirements will continue to 
demand that students begin student teaching in August rather than wait until the end of 
September when WOU session begins. In other words, no reduction in required student 
teaching hours or expectations 

11. ED 624 (Special Populations) is increased from a 2 to a 3 credit course  
12. ED 669 (Pedagogical Content Knowledge) is replaced by ED 434/534 Content Pedagogy I, 

the first in a two-part Content Pedagogy series well articulated and tightly designed to 
include systematic instruction in differentiation, integration strategies, and assessment 
practices specific to particular content areas at both the middle and high school level 

13. ED 436/536 (Content Pedagogy II) is added to the program as the second in a two-part 
Content Pedagogy series (see above) 

14. ED 677 course content (Integrating and Differentiating Instruction) is focused in curriculum 
and assessment coursework listed above 



15. Professional Seminar: 4 Terms of Professional Seminar courses (1, 2, 3, and 3 credits, ED 
656-659) instead of one term of a 2 Term Applied Research Seminar (ED 695) and focusing 
on identification and articulation of action research projects, synthesis of ideas across 
program courses, and application in settings of schools and classrooms. 



TSPC: Program Variant-Narrative identification of the “standard offering” as well as 
variations of the program. May be different location, weekday, weekend, night variation. 
 
Addition of middle level authorization option 
 
The MAT program is currently a high school only authorization level program and candidates 
often add on a middle level authorization. However, in the original MAT program approval 
submitted to TSPC in 1999, WOU indicated its intention to seek additional authorization levels 
and we are now following up on that intent. Given increased marketability pressures it has 
become desirable to embed the middle level authorization within the MAT program. 
 
Upon application to the program, potential students will identify themselves as seeking either 
middle/high or high school only authorization. If seeking middle/high then applicants will also 
be required to submit proof of passing ORELA scores in addition to appropriate Praxis II tests 
for high school authorization. In other words, no “middle only” credentials will be granted.  
 
Faculty have systematically embedded theoretical and practical knowledge related to middle 
level adolescent development, middle school models, best practices in curriculum and instruction 
for the middle level, and developmentally appropriate teaching strategies in several courses. The 
following courses have learning outcomes specific to the needs of middle level teaching and 
learning. 
 
ED 622 and ED 623 Curriculum, Assessment, and Management I and II 
 

• Candidates will demonstrate comprehensive understanding of the alignment instructional 
goals with curricular decisions and assessment methods, in the context of Oregon’s 
standards-based schools, utilizing a variety of developmentally- and content-appropriate 
methods and assessment strategies, with the aim of promoting student achievement and 
engaging students in learning at both the middle and high school level 

• Candidates will incorporate learning theory and educational philosophy into the creation 
of curricula and assessments, utilizing multiple instructional models and a variety of 
classroom strategies, given particular student outcomes and content at both the middle 
and high school level 

• Candidates will analyze classroom behaviors, discipline models, and students’ rights and 
identify appropriate and supportive techniques for classroom management at both the 
middle and high school 

• Candidates will develop an emerging model of, and a plan for, effective management of 
classroom routines and student behavior that maximizes opportunities for student 
learning in both middle and high school 

 
ED 534 and ED 536 Content Pedagogy I and Content pedagogy II 
 

• Candidates will review, understand, and implement national and state content standards 
for various content areas at both the middle and high school level 

• Candidates will explore and critique methods, materials, software, and other resources 
used in both middle and high school classrooms 



• Candidates will read and critique current research on effective instructional and 
management strategies, and develop content-specific instructional and management 
strategies in middle and high school 

• Candidates will design and reflect on lesson plans that incorporate research-based 
instructional strategies for middle and high school 

• Candidates will analyze model lessons that use a variety of instructional models for both 
middle and high school 

 
ED 643 Secondary Learning and Development 
 

• Candidates will apply key learning and development concepts, models, and strategies in the 
design and implementation of classroom practices for both middle and high school 
students with an emphasis on physical, social, and cognitive development in adolescence 

• Candidates will employ theories and practices from the major theoretical perspectives of 
educational psychology - behaviorist, cognitive, and socio-cultural – in the context of 
teaching, with an awareness of the uses, demands, and implications of each at both 
middle and high school levels 

• Candidates will examine existing educational practice to ascertain its fit with theories of 
learning and development for both middle and high school learners 

 
ED 651 Content Literacy 
 

• Candidates will articulate a philosophy of literacy instruction grounded in theory, 
research and best practices for middle and high school learners 

• Candidates will develop skills in designing objectives, strategies and assessments that are 
based in personal philosophical beliefs as well as research into best practices in education 
for all middle and high school learners 

• Candidates will plan instruction that is meaningful and educational for learners at all 
instructional and developmental levels in adolescence 

• Candidates will enter classroom teaching with a firm foundation of skills, knowledge, and 
strategies for effective methods of teaching literacy across the content areas at both the 
middle and high school level 

 
After students identify themselves as seeking either middle/high or high school only 
authorization levels, our Field Services Office will make appropriate field placements and assign 
supervisors with appropriate expertise in either middle and/or high school teaching. As required 
for licensure, students seeking middle/high authorization will successfully complete student 
teaching experiences and full work samples in each setting.  
 
It should be noted that this same strategy of differentiation between middle/high and high school 
in field experiences has been used successfully for more than a decade in our undergraduate, 
initial licensure program.  
 
Revised program across already successfully offered variations 
 



The MAT program has two start dates for the full-time, on-campus delivery model (spring and 
summer start) and two start dates for the part-time, hybrid, web-based delivery model (winter 
and summer start). The full-time program is 4- or 5-terms long with the following structures: 
 
REVISED MAT PROGRAM, FOUR TERM, SUMMER START 

Summer Fall Winter Spring 
Term I Term II Term III Term IV 
COURSES    
ED 643 – Secondary 
Learning and 
Development (3) 

ED 622 – 
Curriculum, 
Assessment, and 
Instruction I (3) 

ED 623 – 
Curriculum, 
Assessment, and 
Instruction II (3) 

 

ED 615 – Social 
Foundations (3) 

ED 534 - Content 
Pedagogy I (3) 

ED 536 - Content 
Pedagogy II (3) 

 

ED 618 - 
Multiculturalism (3) 

ED 624 – Special 
Populations (3) 

ED 651 - Content 
Literacy (3) 

 

ED 656 – Prof. 
Seminar I (1) 

ED 657 – Prof. 
Seminar II (2) 

ED 658 – Prof. 
Seminar III (3) 

ED 659 – Prof. 
Seminar IV (3) 

STUDENT 
TEACHING 

   

 ED 609 – Practicum 
(3) 

ED 616 - Student 
Teaching (3) 

ED 697 - Student 
Teaching (9) 

TOTAL:  10 credits TOTAL: 14 credits TOTAL: 15 credits TOTAL: 12 credits 
TOTAL PROGRAM CREDITS: 53 (51 credits in term totals, plus 2-3 Ed Tech credits)  

REVISED MAT PROGRAM, FOUR TERM, SPRING START, WITH SUMMER BREAK 

Spring Summer Fall Winter Spring 
Term I  Term II Term III Term IV 
COURSES     
ED 643 – 
Secondary 
Learning and Dev. 
(3) 

ED 622 – 
Curriculum, 
Assessment, and 
Instruction I (3) 

ED 623 – 
Curriculum, 
Assessment, and 
Instruction II (3) 

 

ED 615 – Social 
Foundations (3) 

ED 534 - Content 
Pedagogy I (3) 

ED 536 - Content 
Pedagogy II (3) 

 

ED 618 – 
Multiculturalism 
(3) 

ED 624 – Special 
Populations (3) 

ED 651- Content 
Literacy (3) 

 

ED 656 – Prof. 
Seminar I (1) St
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ED 657 – Prof. 
Seminar II (2) 

ED 658 – Prof. 
Seminar III (3) 

ED 659 – Prof. 
Seminar IV (3) 

STUDENT 
TEACHING 

    

  ED 609 – 
Practicum (3) 

ED 616 - Student 
Teaching (3) 

ED 697 - 
Student 



Teaching (9) 
TOTAL:  10 
credits 

 TOTAL: 14 credits TOTAL: 15 
credits 

TOTAL: 12 
credits 

TOTAL PROGRAM CREDITS: 53 (51 credits in term totals, plus 2-3 Ed Tech credits)  

Students in the full-time, on-campus delivery model serve in field placement sites from the 
beginning of the school day until noon, daily and then travel to campus for classes in the 
afternoon. This pattern is repeated each quarter until term 4 during which full-time student 
teaching is completed and on-campus classes are no longer required.  
 
Students in our award winning part-time, hybrid, web-based delivery model1 come to campus 
one Saturday per month for face-to-face classes with instructors and complete the remaining 
portions of their courses through Moodle and, over the years, other course management software. 
The part-time, hybrid web-based delivery model is a 6-term program with the following 
structure: 
 
REVISED MAT PROGRAM, SIX TERM, Part-Time, Hybrid, Web-based Program, 
SUMMER START 

Summer Fall Winter Spring Summer Fall 
Term I Term II Term III Term IV Term V Term VI 
COURSES      
ED 615 – Social 
Foundations (3) 

ED 622 – 
Curriculum, 
Assessment, 
and 
Instruction I 
(3) 

ED 623 – 
Curriculum, 
Assessment, 
and 
Instruction II 
(3) 

ED 651 - 
Content 
Literacy (3) 

ED 643 – 
Secondary 
Learning and 
Development 
(3) 

 

ED 618 - 
Multiculturalism 
(3) 

ED 534 - 
Content 
Pedagogy I 
(3) 

ED 536 - 
Content 
Pedagogy II 
(3) 

 ED 624 – 
Special 
Populations 
(3) 

 

 ED 656 – 
Prof. Seminar 
I (1) 

ED 656 – 
Prof. Seminar 
II (1) 

ED 656 – 
Prof. 
Seminar III 
(1) 

ED 658 – 
Prof. Seminar 
IV (3) 

ED 659 – 
Prof. 
Seminar V 
(3) 

STUDENT 
TEACHING 

     

None ED 609 – 
Practicum (1) 

ED 609 – 
Practicum (2) 

ED 616 - 
Student 
Teaching (3) 

None ED 697 - 
Student 
Teaching (9) 

TOTAL:  6 TOTAL: 8 TOTAL: 9 TOTAL: 7 TOTAL: 9 TOTAL: 12 

                                                            

1  National award received from the University Continuing Education Association. 



credits credits credits credits credits credits 
TOTAL PROGRAM CREDITS: 53 (51 credits in term totals, plus 2 Ed Tech credits)  

REVISED MAT PROGRAM, SIX TERM, Part-Time, Hybrid, Web-based Program, 
Winter START 

Winter Spring Summer Fall Winter Spring 
Term I Term II Term III Term IV Term V Term VI 
COURSES      
ED 643 – 
Secondary 
Learning and 
Development 
(3) 

ED 622 – 
Curriculum, 
Assessment, 
and 
Instruction I 
(3) 

ED 615 – Social 
Foundations (3) 

ED 623 – 
Curriculu, 
Assessment, 
and 
Instruction II 
(3) 

ED 536 - 
Content 
Pedagogy II 
(3) 

 

ED 624 – 
Special 
Populations 
(3) 

ED 651 - 
Content 
Literacy (3) 

ED 618 - 
Multiculturalism 
(3) 

ED 534 - 
Content 
Pedagogy I 
(3) 

  

 ED 656 – 
Prof. Seminar 
I (1) 

ED 656 – Prof. 
Seminar II (1) 

ED 656 – 
Prof. Seminar 
III (1) 

ED 658 – 
Prof. 
Seminar IV 
(3) 

ED 659 – 
Prof. 
Seminar V 
(3) 

STUDENT 
TEACHING 

     

None ED 609 – 
Practicum (1) 

None ED 609 – 
Practicum (2) 

ED 616 - 
Student 
Teaching (3) 

ED 697 - 
Student 
Teaching (9) 

TOTAL:  6 
credits 

TOTAL: 8 
credits 

TOTAL: 7 
credits 

TOTAL: 9 
credits 

TOTAL: 9 
credits 

TOTAL: 12 
credits 

TOTAL PROGRAM CREDITS: 53 (51 credits in term totals, plus 2 Ed Tech credits)  

NOTE: It is important to remember that these tables illustrate how our revised program will be 
executed through successful, existing program variations not proposals to offer new program 
variations. 
 



TSPC: Transition Point Assessment -Two dimensional table (Program phases (horizontal) 
– i.e. admissions -Program assessments (vertical) – i.e. work sample  
 

MAT Transition Points 
PRE-ADMISSION  
 

PRIOR TO 
ADMISSION TO 
FULL TIME 
STUDENT  
TEACHING 

FULL TIME 
STUDENT  
TEACHING 

LICENSURE (C-2) 

Entrance Application  
 
GPA 
 
CBEST or PRAXIS I 
 
PRAXIS II  
 
ORELA (Middle 
level) 
 
Academic Program 
Recommendation 
 
Admissions Interview  
 
Character 
Questionnaire  
 
Dispositions Contract 
I 
 

Dispositions II  
 
Formative Evaluation 
for ED 609  
 
Work Sample I 
  
Formative Evaluation 
for ED 616  
 
 
 

Summative 
Evaluation for ED 
697  
 
Work Sample II  
 
Dispositions III 
 
TSPC Proficiencies 
 
 
 
 
 
 
 
 

Summative 
Evaluation  
 
Exit Survey  
 

 
 



TSPC: Program alignment - Two dimensional table (Program standards (vertical) - 
Program courses, assessments, etc. (horizontal)) 
 
Alignment chart showing revised MAT curriculum by TSPC initial licensure proficiencies 
 

 Pl
an

ni
ng

 fo
r 

in
st

ru
ct

io
n 

D
em

on
st

ra
tin

g 
an

 im
pa

ct
 

on
 st

ud
en

t 
le

ar
ni

ng
 

Es
ta

bl
si

hi
ng

 a
 

cl
as

sr
oo

m
 

cl
im

at
e 

co
nd

uc
iv

e 
to

 
le

ar
ni

ng
 

En
ga

gi
ng

 
st

ud
en

ts
 in

 
pl

an
ne

d 
le

ar
ni

ng
 

ac
tiv

iti
es

 

Ev
al

ua
tin

g,
 

ac
tin

g 
up

on
, 

an
d 

re
po

rti
ng

 
st

ud
en

t 
pr

og
re

ss
 

ED 534 Content Pedagogy I X  X X X 
ED 536 Content Pedagogy II X  X X X 
ED 609 Practicum X X X X X 
ED 615 Social Foundations X X    
ED 616 Half-Time Student Teaching X X X X X 
ED 618 Multiculturalism X  X X  
ED 622 Curriculum, Assessment, and Inst. I X  X X X 
ED 623 Curriculum, Assessment, and Inst. II X  X X X 
ED 624 Special Populations X  X X  
ED 643 Secondary Learning and Dev. X  X X X 
ED 651 Content Literacy X  X X X 
ED 656 Seminar I     X 
ED 657 Seminar II     X 
ED 658 Seminar III     X 
ED 659 Seminar IV     X 
ED 697 Full-time Student Teaching X X X X X 

 
At the time of original program approval, faculty added additional program-level proficiencies 
and a mapping of these proficiencies to the revised curriculum can be provided upon request.



TSPC: Program field experience matrix - Two dimensional table (Program term 
(horizontal) -Program field experience (vertical) -Program field experience includes data 
related to number of weeks/hours, etc. 
 
Spring Start Field Experiences 
Spring Summer Fall Winter Spring 
Term I No classes Term II Term III Term IV 
No field 
experiences 
required 

Students 
encouraged to 
take ESOL 
courses or other 
as appropriate 

ED 609 – 
Practicum (3 
credits), 
equivalent to 
half-day, daily 
for 10 weeks 
 

ED 616 - Student 
Teaching (3 
credits), 
equivalent to 
half-day, daily 
for 10 weeks 

ED 697 - Student 
Teaching (9 
credits), 
equivalent to 
full-day, daily for 
10 weeks 

  TOTAL: 200 TOTAL: 200 TOTAL: 400 
 
Summer Start Field Experiences 
Summer Fall Winter Spring 
Term I Term II Term III Term IV 
No field experiences ED 609 – Practicum 

(3 credits), equivalent 
to half-day, daily for 
10 weeks 
 

ED 616 - Student 
Teaching (3 credits), 
equivalent to half-day, 
daily for 10 weeks 

ED 697 - Student 
Teaching (9 credits), 
equivalent to full-day, 
daily for 10 weeks 

 TOTAL: 200 TOTAL: 200 TOTAL: 400 
 

Students in either model of the full-time, on-campus program delivery complete 800 hours in 
field experiences, well beyond the 600 hours required for Oregon licensure (15 weeks at 40 
hours/week). This arrangement looks a bit different in the part-time, hybrid, web-based program. 
 
Summer Start Field Experiences in Part-time, Hybrid, Web-based Program 
Summer Fall Winter Spring Summer Fall 
Term I Term II Term III Term IV Term V Term V1 
No field 
experiences 

ED 609 – 
Practicum (1 
credit), 
equivalent to 
1.5 hours 
daily, for 10 
weeks 
 

ED 609 – 
Practicum (2 
credits), 
equivalent to 
3 hours daily, 
for 10 weeks 

ED 616 - 
Student 
Teaching (3 
credits), 
equivalent to 
half-day, 
daily for 10 
weeks 

No field 
experiences 

ED 697 - 
Student 
Teaching (9 
credits), 
equivalent to 
full-day, daily 
for 10 weeks 

   TOTAL: 75 TOTAL: 150 TOTAL: 200  Total: 400 
 
Winter Start Field Experiences in Part-time, Hybrid, Web-based Program 
Winter Spring Summer Fall Winter Spring 



Term I Term II Term III Term IV Term V Term V1 
No field 
experiences 

ED 609 – 
Practicum (1 
credit), 
equivalent to 
1.5 hours 
daily, for 10 
weeks 
 

No field 
experiences 

ED 609 – 
Practicum (2 
credits), 
equivalent to 
3 hours daily, 
for 10 weeks 

ED 616 - 
Student 
Teaching (3 
credits), 
equivalent to 
half-day, 
daily for 10 
weeks  

ED 697 - 
Student 
Teaching (9 
credits), 
equivalent to 
full-day, daily 
for 10 weeks 

   TOTAL: 75  TOTAL: 150 TOTAL: 200 Total: 400 
 
Total field experience hours completed in the part-time, hybrid, web-based program exceed those 
completed in the full-time, on-campus program totaling 825 hours. 



TSPC: Programs will provide summary of assessments and guides used for data collection. 
 
Three major field experience courses are required in the MAT program and the following 
assessments are associated with each. Each of these assessments is attached to this proposal. 

 
ED 609 Practicum (3 credits) 

 
• 2 lesson observations (1 completed by mentor teacher, 1 by WOU supervisor) 
• 1 Formative assessment completed jointly by mentor and WOU supervisor 
• 1 Professional dispositions assessment completed jointly by mentor and WOU supervisor 

 
ED 616 Half-Time Student Teaching (3 credits) 

 
• 4 lesson observations (2 completed by mentor teacher, 2 by WOU supervisor) 
• 1 Formative assessment completed jointly by mentor and WOU supervisor 
• 1 Professional dispositions assessment completed jointly by mentor and WOU supervisor 
• First work sample evaluation completed by WOU supervisor 

 
ED 697 Full-Time Student Teaching (9 credits) 

 
• 4 lesson observations (2 completed by mentor teacher, 2 by WOU supervisor) 
• Student teaching summary report completed jointly by mentor and WOU supervisor 
• 1 Professional dispositions assessment completed jointly by mentor and WOU supervisor 
• Second work sample evaluation completed by WOU supervisor 



TSPC: Programs will provide data which indicated need for change 
 
ITEM 
# 

PROGRAM CHANGE RATIONALES/EVIDENCE 

1 Total program credits are 
reduced from 57 to 53 

1. makes program more competitive with programs 
statewide – formerly, the 4th largest program (out 
of 11 competitor programs), now the 3rd smallest 
(at 53 credits)  

2. reduces tuition costs for students  
3. increasing our competitiveness has been a 

Teacher Education division priority for some 
time  

4. in line with national trends pushing for quicker 
routes into the teaching profession (i.e. ABCTE 
certification, Race to the Top Grants, etc…) 

2 Per quarter credit totals are 
below Graduate Studies limits 
 

1. one of the driving forces behind the MAT 
program revision effort was per-quarter credit 
totals - the current program is out of compliance 
with Graduate Studies per-quarter credit limits, 
staying below 16 credits during the regular year 
and 9 credits during the six-week summer session 

2. staying within credit limits required either 
lengthening the program or reducing the overall 
number of credits, and the TE division pursued 
the latter course for reasons laid out above 

3 Summer and Winter starts are 
replaced by Summer and 
Spring starts  

1. course alignment across cohorts, and across 
undergraduate and MAT programs, will raise 
numbers in low enrollment Content Pedagogy 
Courses and allow both cohorts to take courses in 
the same order  

2. Summer off for one cohort will allow students to 
work, take extra courses, or add an ESOL 
endorsement  

3. staggered start will offer multiple entry points, 
increasing our competitiveness across programs 
and facilitating our admissions process  

4. all cohorts will finish in the Spring, facilitating 
job hunting for the next school year and allowing 
for coordinated presentations of final projects 

4 Spring start students may be 
able to add ESOL endorsement 
with extra Summer Quarter 
time 

1. exit survey data has supported the addition of an 
ESOL endorsement, particularly in such an 
endorsement can enhance student skills in 
teaching students whose first language is other 
than English , and indicated area for 
improvement in our program 

2. the addition of an ESOL endorsement makes 



students more marketable to schools, and 
enhances the competitiveness of our program  

3. this option is challenging, and will only be 
available to some students, by advisor and 
professor recommendation and without going 
beyond Graduate Studies credit limits 

5 ED Tech – CSE 610 replaced 
by 2 (or 3) credits worth of 1 
credit of targeted ED Tech 
courses, or one 3-credit ED 
Tech course 

1. focused one-credit courses address exit survey 
issues around technology courses,  focusing  
those courses more closely on student 
experiences and needs and giving students more 
focused preparation for classroom applications in 
their content areas 

2. one-credit courses address exit survey issues 
around technology courses,  focusing  those 
courses more closely on student experiences and 
needs and  giving students more focused 
preparation for classroom applications in their 
content areas 

3. the new Oregon Diploma includes a focus on 
digital literacy, and our students need preparation 
to meet these standards  

4. more focused technology courses may help us 
move toward a proficiency-based technology 
requirement, directing students towards basic or 
advanced courses as needed 



 
6 ED 697 – full-time student 

teaching – reduced from 10 
credits to 9 credits 

1. reduction in student-teaching credits maintains 
compliance with TSPC requirements while reducing 
overall program credits, the latter being an 
important goal for reasons already stated (see 
Rationale/Evidence for items 1 and 2) 

2. credits are being shifted to content pedagogy 
courses, curriculum/management/assessment 
courses, and seminar courses, all of which will 
include embedded field assignments that add 
structure and effectiveness to field experiences 

3. no reduction in required field experience hours will 
occur 

7 ED 616 – Half-time student 
teaching – reduced from 5 
credits to 3 credits 

1. reduction in student-teaching credits maintains 
compliance with TSPC requirements while reducing 
overall program credits, the latter being an 
important goal for reasons already stated 

2. credits are being shifted to content pedagogy 
courses, curriculum/management/assessment 
courses, and seminar courses, all of which will 
include embedded field assignments that add 
structure and effectiveness to field experiences 

3. no reduction in required student teaching hours will 
occur 

8 ED 625 (Classroom 
Management), ED 627 
(Assessment), and ED 639 
(Curriculum and Planning) are 
replaced by Curriculum, 
Assessment, and Management 
I and II (ED 622 and ED 623) 

1. aligns curriculum, assessment, and management 
content, areas which have been singled out, by 
faculty in discussions and by students in exit 
surveys, as in need of greater coordination, to the 
point of combination 

2. allows movement of some classroom management 
content into courses more directly focused on 
students’ experience and content areas, i.e. Seminar 
and Content Pedagogy courses 

3. allows freeing-up of credits for other priorities and 
for program credit reduction 

4. no reduction in required student teaching hours will 
occur 

9 ED 651 (Critical Literacy) is 
changed to ED 651 (Content-
Area Literacy)  

1. this change, already accomplished, reflects the 
course’s current emphasis on content-area literacy 
rather than critical literacy  

2. this focused course addresses exit survey issues 
around the need for greater preparation around 
lesson planning as related to Oregon standards and 
benchmarks for literacy 

10 ED 609 (Aug./Sept. 
Experience) is folded into the 

1. the student portion of the August/September 
experience, which is designed to give students 



regular ED 609 (Practicum) 
course 

access to their teaching assignments before the start 
of the WOU Fall Term, can  be folded into the Fall 
Term practicum, with the credits employed to 
greater effect elsewhere 

2. this arrangement mirrors the arrangement used in 
the undergraduate initial licensure program 

3. this arrangement maintains our alignment with 
TSPC requirements 

11 ED 624 (Special Populations) 
is increased from a 2 to a 3 
credit course and is now a 
Term II course 
 

1. ED 624 addresses vital areas identified for 
improvement in exit surveys, including a need for 
more effective teaching of students who are at risk, 
students who are receiving special education 
students, and students who are talented and gifted 

2. ED 624 has been consistently identified as too full 
of content for a 2-credit course, and the content is 
growing. The passage and progressive 
implementation of NCLB and IDEA has meant that 
schools are being held increasingly accountable for 
the academic and social success of all students.   
These laws have spawned a number of initiatives 
across the state, many of which are especially 
relevant to this course. Additionally, this course 
focuses on particular subgroups that are being 
targeted in these initiatives, and secondary teachers 
across the state must be able to balance the needs of 
struggling students with the mounting pressure to 
meet the unique needs of TAG students. These 
topics are better addressed through an expanded ED 
624. 

3. in the current program, the Summer Start cohorts do 
not take a Special Populations course until their 
third term of four – exit survey data has indicated 
that an earlier Special Populations course, 
concurrent with their student-teaching experiences, 
will be more helpful for students, and will address 
identified issues in course sequencing  

12 ED 669 (Pedagogical Content 
Knowledge) is increased from 
a 2 to a 3 credit course, 
renamed ED 434/534 Content 
Pedagogy I, and becomes the 
first in a two-part Content 
Pedagogy series 

1. addresses exit survey feedback reflecting a need for 
more content area pedagogy instruction, and for 
greater focus on differentiation, integration, 
management, and technology skills by content area 

2. brings our MAT program into alignment with our 
undergraduate initial licensure program, which 
provides 2 quarters (6 credits) of preparation in 
Content Pedagogy 

3. allows students to address Teacher Work Sample 
issues in Content Pedagogy courses, and not just in 



general Curriculum and Assessment courses 
4. content-area specific professional organizations 

such as NCTE (National Council of Teachers of 
English), NCSS (National Council of Social 
Studies), NCTM (National Council of Teachers of 
Mathematics) and NCTS (National Council of 
Teachers of Science), etc. all contain professional 
standards that stress the need for both 
developmental and advanced coursework in content 
area pedagogy, standards which are incompatible 
with our current structure 

5. addresses exit survey issues around insufficient 
preparation in long-term planning, and around the 
need for better course sequencing, by providing 
continuity across quarters in Content Pedagogy 
instruction and by providing Content Pedagogy 
instruction during two quarters of student teaching 

6. addresses exist survey issues around planning and 
using technology to support teaching and learning 
by allowing for content-specific instruction in 
integration of technology into the classroom  

7. addresses TSPC concerns about unique and focused 
content pedagogy syllabi 

8. course alignment across cohorts, and across 
undergraduate and MAT programs, will raise 
numbers in low enrollment Content Pedagogy 
Courses and allow both cohorts to take courses in 
the same order 

13 ED 436/536 (Content 
Pedagogy II) is added to the 
program as the second in a 
two-part series 

1. see Rationale/Evidence for item 12 

14 ED 677 (Integrating and 
Differentiating Instruction) 
content is systematically 
distributed into other courses 
more specifically tied to field 
experiences 

1. see Rationale/Evidence for item 12  
2. the Integration and Differentiation of Instruction 

course, a general course, was judged by students 
and faculty to be less effective than content-area-
focused instruction in integration and differentiation  

3. credits from ED 677 were shifted to increase the 
size of ED 624 (Special Populations) and ED 
434/534 and 436/536 (Content Pedagogy I and II), 
courses where the content of the old ED 677 will be 
addressed in more focused ways 



 
15 Professional Seminar: 4 Terms of 

seminar courses (1, 2, 3, and 3 
credits) instead of one term of a 2 
Term Applied Research Seminar 
(ED 695) 

1. addresses low exit survey numbers on 
preparation in long-term planning and the use of 
research skills/dispositions to explore 
classrooms/schools by providing a continuous 
experience across quarters which focuses on 
teaching experiences and the application of 
research lenses to those experiences 

2. addresses exit survey feedback, and state and 
community partner needs, around developing 
teachers’ skills in collaborative work 

3. allows for greater alignment and coordination of 
WOU coursework and classroom placements 
through focus on teaching issues and embedded 
assignments which create links to field 
experiences 

4. takes up some of the content and issues of the 
former Classroom Management course 

5. allows reform of program exit requirements, 
eliminating the comprehensive exam in favor of 
a professional project, which fits better with our 
constructivist nature as a program and our 
program-wide emphasis on reflective practice, 
provides a more authentic assessment of skills 
and proficiencies than a comprehensive exam, 
and allows for the development of unified 
expectations around program products 

6. this seminar series can include a professional 
development plan to meet state needs for 
transition from student teaching to mentoring – 
candidates assess their progress on proficiencies, 
attending to areas of strength and to areas where 
practice and improvement are needed 

7. addresses low exit survey numbers around 
preparation for employment by focusing, in the 
last course in the series, on preparation for the 
job market and the first year of teaching  

8. addresses identified programmatic needs in the 
areas of organization, advising, and 
communication by providing a unified 
experience, and faculty guidance, for all cohort 
members – the intention is to have the entire 
series taught by one faculty member, 
strengthening continuity, communication, and 
support while allowing greater focus on cohort 
development and community building  



9. linking the seminar series to professional 
projects allows FTE for faculty to mentor 
students through the professional project 

 
 


